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Abstract 
The study intends to figure out a relationship between the emotional intelligence, the satisfaction with life on the one 
hand and the work mentality and general job satisfaction of the Romanian teachers on the other hand. The study is 
going to find out if the emotional intelligence is correlated with positive attitude towards work and with a general job 
satisfaction of the teachers. The results show some differences between teachers’ work mentality, satisfaction with 
life and general job satisfaction in terms of emotional intelligence level.We could conclude that a good emotional 
intelligence of the teachers is correlated with a positive attitude toward work and with satisfaction with life and with 
work itself.
© 2011 Published by Elsevier Ltd. Selection and peer-review under responsibility of PSIWORLD 2011 
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1. Introduction 
The teaching profession in Romania is challenged by the educational reforms and also by the social 
environment. The teachers need to be more aware about their roles within community and also they need 
to cope with lots of demanding of an uncertain society. This social pressure could bring out emotional 
challenges and risks. The teacher could overcome these challenges both through development their 
professional competencies and the development the emotional competencies of their own and of their 
students ( Hue, C, 2008). 
The emotional intelligence, as a core for emotional competence, is better known as a useful tool for 
improving the quality of life and the people performance within work. Teachers, as professionals who 
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work within human development area, being responsible for the becoming of many generations of 
children, need to demonstrate real emotional qualities which could enable them for a better performing. 
There are many conceptualization within the literature, the emotional intelligence viewed as 
intelligence (it describes an emotional general aptitude so it can be conceived as an  equivalent 
intelligence quotient) (the model of Mayer & Salovey); the emotional intelligence viewed as a trait 
(Petrides, K.V & Furnham, A , 2001) (it offers a better understanding for the way the person filters and 
directs the emotional aptitudes); the emotional intelligence as a sum of learned competences (it allows the 
examination of the adjustment way of the person and it can be seen as a performance) (the Bar-On 
model). It is emphasized that the trait emotional intelligence differs from the emotional intelligence 
ability and the differences are based on the measurement way (Pérez, J. C., Petrides, K. V., & Furnham, 
2005) (the former construct comprises behavioral dispositions linked to the emotions and self-perceived 
abilities which are measured through self-report and the last is defined through the cognitive abilities 
related to the emotions which are measured through maximum-performance tests). 
Life satisfaction is an indicator for the well-being and it “depends on doing well in major areas of life, 
such as relationships, health, work, income, spirituality and leisure” (Diener, E., Biswas-Diener, R, 2008). 
People who score high in life satisfaction feel they live æ meaningful life and they share goals and values 
which are important for them. A good level of life satisfaction could bring out good work performances 
and good influences upon the others. The teachers with a high level of life satisfaction could be better 
educational agents and their work could be more useful for the children development. 
The work mentality comprises attitudes, ideas and values related to work, being a synthesis among the 
community vision and the individual vision (T. Constantin, 2004). The teacher’ work mentality would 
express their attitudes towards work, the way they see the work, as an accomplishment or a compulsory 
duty. 
The satisfaction with work is an important part of the professional life, and it has consequences both 
hat the personal level land at the organizational level. The work satisfaction could be defined as a positive 
emotion derived from the personal opinion of an employee about his/her work (T. Constantin, 2004).  
2. Method  
2.1. The purpose of the study 
The aim of the study is to find out the existing relation between the teachers` emotional intelligence, 
their satisfaction with life and their work mentality and their general job satisfaction. 
The main objectives are as follows: establishing the correlation between the emotional intelligence, 
satisfaction with life and work mentality and general job satisfaction; establishing the existing differences 
regarding the teachers’ satisfaction with life, work mentality and its dimensions, and general job 
satisfaction and its dimensions in terms of the emotional intelligence level. 
2.2. The participants 
The participants at the study were 196 teachers from different levels of education: 35% men, 65% 
women; 73% from urban area, 27% from rural area. The mean age is 40.49 (SD=10.22)
2.3. The instruments 
The 33-item emotional intelligence (EI) scale is developed by Schutte, Malouf, Hall, Haggerty, 
Cooper, Golden &Dornheim as æ measure of emotional intelligence based on the Salovey and Mayer’s 
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(1990) model of EI. This scale assesses the emotional intelligence based on self-report responses to 33 
items tapping the appraisal of emotion (evaluation and expression of emotions in oneself and others), the 
mood regulation (emotion regulation in oneself and in others), the use of emotions and the 
sharing/experiencing emotions. Participants responded indicating their degree of agreement using æ five-
point Lickert-type scale ranging from 1 (strongly disagree) to 5 (strongly agree). We have verified the 
internal consistency of the instrument using the Alpha Cronbach coefficient and we have obtained a good 
reliability of the instrument for each factor subscale (mood regulation – 0.77, appraisal of emotion – 0.72, 
utilization of emotion – 0.76 and sharing/experiencing emotion – 0.63). 
Satisfaction with Life Scale (Diener,  2008)  is  a  five-statement  scale  in  order  to  be  evaluated  on  a  7-
point scale from 1 (strongly disagree) to 7 (strongly agree). This scale provides an image for the general 
satisfaction with life as an indicator for well-being as well. The instrument has a good reliability (internal 
consistency coefficients alpha Cronbach 0, 87). 
The Work Mentality Questionnaire (Ticu Constantin, 2004) is a scale developed to measure the 
attitude towards work, it has three dimensions: the general work mentality, the accomplishment-
determination scale and the compulsory-avoiding scale. The questionnaire comprises 27 items evaluated 
on a 7 point Lickert scale, ranging from 1-„never agree” to 7 – „always agree”. The instrument has a good 
reliability (internal consistency coefficients alpha Cronbach 0, 82) 
The Work Satisfaction Questionnaire (Ticu Constantin, 2004) is developed to investigate the level of 
work satisfaction regarding three dimensions: payment and promotion, leadership and interpersonal 
relationships, organization-communication. The questionnaire comprises 32 items and it is evaluated on a 
6 point scale ranging from 1-„ never true” to 6 – „always true”. The internal consistency coefficient alpha 
Cronbach is 0,85. 
2.4. Procedure 
The study was conducted between December 2010 – February 2011, and the participants were teachers 
from different counties in north-east region of Romania. There were assured the confidentiality of the 
answers for all participants. 
2.5. Variables 
Independent variables: Emotional intelligence 
Dependent variables:; Satisfaction with life; Work mentality and its dimensions (accomplishment-
determination and compulsory-avoidance); General work satisfaction and its dimensions (leadership – 
relationships, organization-communication, payment-promotion). 
2.6. Results 
Hypothesis 1. There are differences between teachers’ satisfaction with life, teachers’ general work 
satisfaction and teachers’ work mentality in terms of emotional intelligence.  
In order to verify this hypothesis we use emotional intelligence as independent variable (with two 
groups: the emotional intelligence above the average and the emotional intelligence under the average 
value) and as dependent variables we used the work satisfaction and its dimensions (accomplishment-
determination and compulsory-avoidance), the general job satisfaction and its dimensions (leadership – 
relationships, organization-communication, payment-promotion), and the satisfaction with life. As we 
could see in the table below there are significant differences in terms of teachers’ emotional intelligence 
level regarding their work mentality, their general job satisfaction and their satisfaction with life. Thus, 
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the teachers who have a high level of emotional intelligence have also a more positive attitude towards 
work, they are more likely to involve in their work and they are more committed and motivated. Also, the 
teachers with an emotional intelligence level above the average are more satisfied in their work than the 
teachers who have a low level of emotional intelligence. The teachers with a level of emotional 
intelligence above the average are more satisfied with their lives that the others who share a low level of 
emotional intelligence. We obtain significant differences between teachers regarding their satisfaction 
about the organizational leadership and the organization of work and the communication within work 
settings, such as the teachers with a higher level of emotional intelligence being more satisfied that the 
ones with lower level of emotional intelligence.  
Table 1. Results for Independent Samples T-test for comparison the means for the variables satisfaction with life, work mentality 
and general job satisfaction in terms of the variable emotional intelligence
Variables n M SD T df p
Work mentality 6.123 194 0.000 
                     EI above average 108 5.60 0.61 
                     EI under average 88 5.06 0.61 
General work satisfaction 2.997 194 0.003 
                     EI above average 108 128.47 19.00 
                     EI under average 88 120.51 17.84 
Satisfaction with life 2.812 194 0.005 
                     EI above average 108 5.61 1.12 
                     EI under average 88 5.07 1.51 
Accomplishment-determination 5.960 194 0.000 
                     EI above average 108 60.07 6.38 
                     EI under average 88 54.28 7.25 
Compulsory-avoidance 2.933 194 0.004 
                     EI above average 108 53.15 9.43 
                     EI under average 88 49.37 8.48 
Leadership-relationships 3.571 194 0.000 
                     EI above average 108 37.22 6.19 
                     EI under average 88 34.13 5.79 
Organization-communication 4.629 194 0.000 
                     EI above average 108 47.95 6.60 
                     EI under average 88 43.70 6.11 
Hypothesis 2. There are correlations between the teachers’ emotional intelligence the teachers’ 
satisfaction with life, the teachers’ work mentality and the general job satisfaction. 
In order to verify this hypothesis we have calculated the Pearson correlation. The results (Table 2) 
show a good correlation between the emotional intelligence, work mentality, general job satisfaction and 
the satisfaction with life. This enable us to say that the teachers with a high level of emotional intelligence 
have a high level of satisfaction with life, a positive attitude towards work and also a high satisfaction 
about their work (the way it is organized, the social climate). 
Table 2 Correlation between the variables emotional intelligence, work mentality, general job satisfaction and satisfaction with life 
(p<0.01) 
No Variable Emotional 
intelligence 
Work 
mentality  
General job satisfaction  Satisfaction with life  
1 Emotional intelligence - 0,417** 0.255** 0.229**
2 Work mentality - 0.284** -
3 General job satisfaction - 0.168* 
4 Satisfaction with life -
* Correlation is significant at the 0.05 level (2-tailed) 
** Correlation is significant at the 0.01 level (2-tailed) 
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2.7. Discussions 
We obtained that the teachers’ emotional intelligence makes a difference regarding the satisfaction 
with life, the work mentality and their general job satisfaction. We figured out significant differences 
among the teachers with higher levels of emotional intelligence and the ones with lower levels of 
emotional intelligence. Thus the more emotional intelligent they are, the more content with their life they 
are, and the more satisfied with their teaching job. Also they have a more positive attitude towards work.  
The results show a good correlation between the teachers’ emotional intelligence, the teachers’ life 
satisfaction, the work mentality and their general work satisfaction. This enable us to say that a good level 
of emotional intelligence contribute to the satisfaction with life, and to the building a positive attitude 
towards  work.  In  order  to  enhance  the  teacher’s  satisfaction  with  life  and  their  work,  they  could  be  
involved in specific training programs for enhancing the emotional abilities so they could be more in 
control in their profession. This result is consonant with other studies’ results which show that the 
teachers’ emotional intelligence is a significant issue for the quality of education (Birol et.all, 2009) (if 
we consider the teachers’ positive attitude toward work as an indicator of the educational quality). 
3. Conclusions 
We could conclude that a good emotional intelligence of the teachers is correlated with a positive 
attitude toward work and with satisfaction with life and with work itself. 
In order to raise the level of the teachers’ work involvement, and their wellbeing it could be possible to 
enable them to be more emotional intelligent and more confident in their own possibilities of success both 
personal and professional. We suggest that the identification both of teachers’ life satisfaction level and 
the teachers’ emotional intelligence is important in terms of teaching profession, since it could predict a 
better attitude toward work and a better level of work satisfaction. Teachers need to be enabled in their 
emotional and social competence so that they could be real changing communities’ agents. 
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